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SWK431 Social Work Practice with Groups 
Winter 2019 

Wednesday 1:00-3:45 pm 

Lab Starting Week 3: 8:30-9:45, 10:00-11:15, 11:30-12:45 

Lab Sections Assigned in Class 

 

This syllabus is tentative and may be changed at the discretion of the Instructor until 
the first class on January 16

th
  at which time it will become the final version. 

 

Instructor:  Bonnie Bryant 

Email:  bonnie_bryant@boothuc.ca 

Phone:  (204)924-4877 

Office:  Room 314 

Office Hours: Monday 1:00 – 3:00 pm & Wednesday 9:30 – 11:00 am 

 

VW Date: March 9, 2018 

Time Extension Deadline:  March 29, 2018 

 

Territory Acknowledgement 

I would like to acknowledge that we are on Treaty One territory in the heart of the 
Métis Nation. 
 

Availability 
 

Students are encouraged to contact the instructor with any questions or concerns 

throughout the semester.  The best way to connect with me is via email. In case of 

emergency, please feel free to call me at home (663-7206) prior to 8:00 p.m. I will 

respond to email within 24 hours except on weekends and holidays.  

 

Course Description 
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Social Workers are required to work with groups in almost all practice settings. Whether 
the “group” is a case conference, team meeting, research focus group, community 
meeting, or group therapy, social workers are called upon to understand group 
dynamics and know how to facilitate group process.   
 
Through a generalist, strengths perspective, students explore both task and treatment 

groups, including case conferences, committees, team meetings, community 

development, as well as groups for education, socialization, and remediation. This 

course presents theoretical and practical approaches to work with groups, with 

particular emphasis on group dynamics, worker interventions and how to facilitate 

group process.  

 
This course will provide an opportunity to learn and practice specific skills necessary to 
promote effective group functioning – both as group members and group facilitators – 
based on an understanding of various dynamics, systems and structural influences. It is 
designed to help students further develop skills and comfort in group development, 
analysis, facilitation, and evaluation.  The course will also consider how gender, 
ethnicity, race, social class, sexual orientation and different abilities impact various 
aspects of group functioning such as purpose, composition, leadership, and selection of 
intervention techniques.   

 

Program Outcomes 
Upon successful completion of the Social Work Program graduates will demonstrate the 

following: 

 

Social Work Program Outcomes 

 
1. Identification as a professional social worker and use of self  
2. Adherence to the Social Work Code of Ethics and Adoption of Social Work 

Values in Professional Practice  
3. Professional practice skills with individuals, families, groups, communities and 

organizations, applying knowledge of human behaviour and the social 
environment  

4.  Identification of structural sources of oppression and inequity, and promotion 
of human rights and social justice at all client system levels  

5. Employment of critical thinking in professional practice  
6. Engage in research   
7. Engage in policy analysis and development to advance social and economic well-

being and deliver effective social work services  

Course Objectives 
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Upon completion of this course students will be able to: 

 

Learning Objectives/ Outcomes Program 

Outcomes 

Assessment 

Demonstrate an awareness of the purpose, function 

and use of different types of groups in social work 

practice and their appropriate use in meeting service 

users’ needs. 

1a, 3c, f Lectures, Class Discussion, 

Facilitation Role Play, Task 

Group Proposal, Group 

Sessions & Task Analysis 

Understand and apply group theory, including the 

stages of group development  

1a, 3a,c,f, 5a-d, 

6a 

Group Facilitation Role Play, 

Discussion, Class Activities 

Identify and intervene with both content and 
process elements in groups, using group context and 
dynamics to encourage and facilitate member 
growth and development and group cohesion. 

1a, 2a-c, 3a,c,f  

Demonstrate beginning practice skills in group 

planning, development and leadership within small 

group settings, and facilitate a group session. 

1a, 2a.b,c, 

3a,c,f,5d,6a 

Group Facilitation Role Play, 

Task Group Proposal,  

Practice personal reflection and self-correction 

regarding one’s own practice skills, leadership style 

and outcomes to assure continual professional 

development 

1a, 2a-c, 3a,c,f, 

5a-d 

Group Facilitation Self-Critique 

Demonstrate understanding of oppression and 

diversity issues (ability, age, class, culture, ethnicity, 

family structure, gender, race, religion or spirituality, 

and sexual orientation) in conducting culturally 

sensitive, competent – based, ethical generalist 

group work practice. 

4a-d, 5a-c Class Lectures, Discussions, 

Class Activities 

Apply CASW Code of Ethics to value dilemmas that 

arise in group work practice. 

2a-c Class discussions, Class 

Activities 

Utilizing their understanding of course materials, 

working as a task group, students will develop a 

therapeutic group to address a community need. 

  

 

 

 

 

 

Why I Teach This Course 
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In teaching this course, I rely upon innovative, experiential and didactic teaching 

approaches to bridge the gap between theory and practice. Historically, throughout my 

development of course curriculum, I step outside of the box, to develop interactive 

teaching methods that engage students in an interactive and participatory learning 

environment. In designing course activities and assignments, I look for ways of engaging 

students in the learning process. This course provides multiple opportunities for this to 

happen with a parallel approach to course delivery. 

 

I value interaction between students, as a way of enhancing peer learning.  This means I 
need to cultivate a sense of community within the classroom, which provides 
opportunities for students to help each other learn. I believe if students, who are adult 
learners, are provided with the right tools, supports and guidance; they are able to 
assist each other in enhancing their learning. I believe peer learning in senior level 
courses has the potential of beginning to shift student’s perceptions of one another 
from classmates, with the centre of attention on the instructor, to a perception of their 
fellow students as future colleagues. Assignments are designed in this course in ways 
that provide students with the opportunity of providing peer feedback on assignments 
to their peers. 
 

Teaching Methods 

 

This course is designed to include a variety of experiences intended to achieve the 

student educational outcome of developing knowledge and skill related to group work. 

Included will be lectures, readings, discussions, speakers, videos and experiential 

exercises. The professor will model group work principles and strategies and parallel 

processes will be illuminated. Some classes will be more content-oriented and others 

will be organized as an experiential skill laboratory, utilizing the small group context and 

role-play for development of skill in leading various types of groups 

 

Required Textbooks 

 

Dimock, H.G., & Kass, R. (2007).  How to observe your group (4th ed.). Concord,  

ON: Captus Press. ISBN 9781553221371 

 

Toseland, R. W., & Rivas, R. F. (2017).  An introduction to group work practice  

(8th ed.). Boston, MA: Pearson Education, Inc. ISBN 9780134058962  

Textbooks may be purchased through the University of Winnipeg bookstore, Amazon.ca 

or through the publisher.   
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Additional Resources 
 

Journals 

 

Social Works with Groups available through Booth UC Library 

 

Books 

 

Chen, MW., & Rybak, C. (2018). Group leadership skills: Interpersonal process in  

group counseling and therapy. Thousand Oaks, CA: Sage. 

 

Corey, M., Corey, G. & Corey, C. (2017). Groups: Process and Practice (10th ed.).  
Monterey, CA: Brooks/Cole. 

Garvin, C.D., Gutierrez, L.M. & Galinsky, M.J. (2004). Handbook of Social Work With  
Groups. New York, NY: Guilford. 

Hepworth, D., Rooney, R., Rooney, G., & Gottfried, K. (2016). Direct social work practice:  

Theory and skills (10th ed.).  Belmont, CA: Thompson/ Brooks Cole. 

Jacobs, E.E, Schimmel, C.J, MMasson, R.L., Harvill, R.L. (2016). Group Counseling  

Strategies and Skills(8th ed). Cengage  

Shulman, L. (2012). The skills of helping individuals, families, groups, and  

communities (7th ed.). Belmont, CA: Brooks/Cole. 
Wickham, E., Pelech, W. & Basso, R. (2009). Group Work Practice: An 

of Experience, Theory & Practice. Toronto, ON: Thompson Educational 
Publishing. 

Zastrow, C. H. (2014). Social Work with Groups: A Comprehensive Worktext (9th ed.) 
Belmont, CA: Brooks/Cole, Cengage Learning. 

 
Student Resources 
 
Academic Learning Center – Booth University College offers free academic tutoring and 
other research and writing resources.  Please visit Boothuc.ca for further information or 
contact the reception desk for hours and sign up. 
 
Students in Need of Accommodations 
 
If you have a documented disability or condition that may interfere with your 
participation in this course, or require accommodation please speak with the Dean of 
students. Also, if religious 2 observances conflict with class attendance or due dates for 
assignments, please notify me so we can discuss appropriate arrangements. 
  
Student Support Program – Student Services 
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At times students experience personal difficulties such as health, mental health or 
disability concerns that may negatively impact your academic work. If you experience 
these challenges please consider using the Student Support Program. The Student 
Support Program provides free and confidential counselling to students 365 days, 24 
hours per day. You are able to contact the program directly through the following 
contact information. 
 
Student Services: Rhonda Friesen 204-924-4876 or Rhonda_friesen@boothuc.ca 
Student Support Program: Download the free My SSP app.  
Visit the website: mystudentsupport.com      Dial: 1.855.649.8641 
 
Assignment Due Dates: 
 

Assignment Due Date 

Outline of Weekly Topics & Facilitators Monday January 29 by 9:00 am 

Team Charter & Topic Area January 31 by 1:00 pm 

Facilitation Agenda & Handout Monday by 9:00 am week of Facilitation 

Group Facilitation Critique & DVD, 
Final Agenda & Handouts 

One Week following Facilitation by 1:00 pm 

Group Proposal to Peer Review February 16 by 23:55 pm 

Group Proposal Peer Review Back to Team February 28 by 1:00 pm 
 

Group Proposal to Instructor March 7 by 1:00 pm 

Task Group Session Plans March 28 by 1:00 pm 

Task Group Analysis April 4 by 1:00 pm 

Participation Synopsis April 11 by 1:00 pm 

 

Course Policies & Expectations 
 

1. Assignments: Complete all written assignment using Microsoft Office in APA 
format. Submit assignments electronically by uploading them to the course site. 
Include your last name, first initial and name of assignment when loading to the 
course site. You will find the drop box for assignment submission under the week 
that it is due. Double check to make sure your document uploaded properly. 

2. Attendance: Class attendance is expected. This class requires a high degree of 

group dynamics and individual involvement. Therefore, attendance and 

participation are absolute requirements for a passing grade in this course. Arriving 

late or leaving early will constitute an absence for the class. Please notify your 

instructor in the event of any absence. Two or more absences will result in the 

final grade being reduced by 15% of the final grade. Three of more absences will 

lead to automatic failure in the course.  

mailto:Rhonda_friesen@boothuc.ca
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3. Late Assignments: Due dates for every assignment are provided in the syllabus. 

Unless otherwise stated, assignments are due on those days. However, I 
recognize that sometimes “life happens.” In these instances, you may use up to 
two flex days during the entire course. These days allow you to submit an 
assignment up to two days late without penalty. You can use these days for any 
assignment except the Group Facilitation assignment and for any reason. You do 
not need to provide me with the reason: simply email and let me know how many 
of your flex days you would like to use. Once you’ve exhausted your flex days 
5% per day (including weekends) will apply. If you experience extenuating 
circumstances (e.g. you are hospitalized) that prohibit you from submitting your 
assignments on time, please let me know. I will evaluate these instances on a 
case by case basis. 

4. Participation: The policies on course participation are found under the section 
on course requirements. 

5. Professional Conduct: Students are held to professional standards at all times 
while in the program. Class is considered to be a professional setting and 
students are expected to behave and perform accordingly. Please turn off cell 
phones while in class. If you are on call and expecting an important message 
please let the instructor know prior to class, and step out of the class to take the 
call. Refrain from checking email, texting or surfing the web while the class is in 
progress. Use your breaks for these purposes. Computers are for use of class 
activities only. Students who fail to comply with the professional conduct policy 
outlined in this section will lead to loss of all participation marks. 
 

Course Requirements 
 

Participation            Value: 25 marks 
 
Students are expected to attend class weekly, read assigned material ahead of time, 
come to class on time with questions and comments, performing as a volunteer in the 
group role plays, and participate professionally in class discussions. Participation is 
viewed qualitatively rather than quantitatively (emphasis on the quality of participation 
more than quantity). All students come with a variety of experiences, personal and 
professional. Please do not slight yourself because your perspective is different or 
because you feel as if others have more experience. This is a class to learn, all of us will 
be engaging in a collaborative learning process. 
 
Assignment 1: Peer Facilitation                                                         Value: 50 marks 
 
Students will participate in a peer led therapeutic group. Each group will be assigned to 
a lab section by the second class.  Prior to the first session, each group is responsible to 
determine the type of treatment group and the population involved. You will have 
some class time for this.   
 

Tasks 
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1. Determine the type of treatment group and population involved. 
2. Develop a character role that relates to the group topic and you will portray 

through the duration of the group. 
3. Provide your instructor with the topic for your group and a list of weekly 

facilitators by January 28. Each group member will facilitate a group session 
incorporating content and process elements as relevant to the topic, and stage 
of group development. 

4. Using the template provided in class and located on the course site, prepare an 
agenda for your session, building on the work the group has been doing in the 
preceding weeks. Agendas are due Monday morning at 9:00 am during the week 
of facilitation. 

5. Facilitate a 45 minute session, with the facilitator from the previous week 
conducting a 15 minute debrief of the session. The person facilitating the last 
group session will debrief the first week of the group. Leave the group lab tidy 
when your session is over. 

6. Record both your 45 minute session and the 15 minute debrief. Submit as a 
YouTube video. Submit the link to the YouTube to your instructor. 

 
Due Date:   Submit your YouTube link by 1:00 pm one week after your facilitation 
 

Note: Students must achieve a minimum of C+ on this assignment to pass 
the course. 

 
 

Assignment 2 Group Facilitation - Self- Critique   Value:  30 marks 
 

“As important as methods may be, the most practical thing we can achieve in 
any kind of work is insight into what is happening inside us as we do it. The more 
familiar we are with our inner terrain, the more sure footed our [work] – and 
living- becomes.” P. J. Palmer (cited in Skovholt, T. M., 2001)  

 
The quest for self-awareness or self-understanding is a major component of effective 
reflective practice. Social Workers need not only to be aware of their skills, knowledge 
and performance as professionals, but also mindful of any personal factors that may 
interfere or impede their ability to provide an effective and objective service. 
 

Tasks 
 

1. Watch your video. Submit a written critique of your skills in the session. Connect 
your critique with references on group theory from your textbook. Your 
critique should include reflections on your strengths and growing edges in each 
of the following areas. 
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1. Preparation – Discuss your preparation for the session – what did you do 
both practically, mentally and emotionally. 

2. Context – Discuss your session in the context of the overall history of the 
group and stages of group development. For example is this a group in the 
beginning stage or middle stage of group development.  

3. Structure: Discuss the structure of the session – how did you balance time 
and flexibility to address your agenda and the needs that members brought 
to the session (task / process balance). How did you transition between 
elements and through beginning, middle and ending phases of the session? 

4. Group Development and Cohesion: Identify aspects of group development 
and cohesion apparent in the session. How did you encourage development 
of relationships and group cohesion? How does this relate to the relevant 
stage of group development? How did you manage any conflict or challenges 
that arose? 

5. Member Growth and Development: Identify the work that happened in the 
session in terms of individual member growth and development – how did 
they each work towards reaching their goals? How did you work differently 
to meet individuals’ needs and styles of participation? How did you give 
feedback to members that would encourage their growth? 

6. Facilitation Skills / Use of Self:  What facilitation skills did you use during the 
session? Identify the location in the video where you used the skill. Identify 
in your video areas for improvement. What would you do differently? What 
skills would you like to further develop?  What aspects of yourself were 
evident in how you led the group? What did you learn about yourself as a 
group facilitator both in the session itself and in debriefing the session? 
 

Mode of Presentation:  6-7 page typewritten critique, agenda & handouts for session. – 
upload documents in Word format via course drop box. Collate critique, agenda and 
handouts into one document for submission and grading. Include link to session and 
debrief. 
 
Due Dates:  One week after facilitation, by 1:00 pm (commencement of class)  

 
Task Groups 
 
Students will operate as a task group in the development of an eight week therapeutic 
group using the principles of task groups found in chapters 10 and 11 of the Toseland 
and Rivas Textbook. Students will work in groups of three or four for assignments three 
through five.   
  

 
Assignment 3: Literature Review                                 Value:  40 marks             
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In your group identify a population or issue for the focus of the development of an eight 
week therapeutic group.  The outcome of the group will lead to changes in cognitive, 
affective and behavioural changes.  Therefore, be careful in selecting your topic that 
your group sessions will address all three aspects of change. 
 
Each member in your group is responsible for contributing to the literature review on 
the topic selected for your group. The literature review provides the rationale for your 
proposed group.  Review the literature and summarize findings related to your target 
population.  Reflect on research in the following areas: 

 

 Introduction – detailing the intent and scope of the literature review 

 Descriptive information about the population, their needs, and issues that 
are relevant to the population 

 Best practices for treatment – theoretical orientations and interventions or 
techniques used 

 Relevant group work practice – what are the benefits for group work with 
this population 

 A review of at least 10 peer-reviewed academic sources related to the topic 
of exploration. At least 5 sources must be within the last five years. 

 Conclusion – summarizing key findings and an argument for the use of group 
work and your area of interest. 

 
Length: 8 – 10 pages double-spaced in APA format 
 
Due Date:  February  
 

Assignment: Group Proposal                                           Value: 40 marks 
 
This assignment requires students to develop a proposal for a treatment group utilizing 
information gathered from the literature review. Students will imagine that they have 
been invited to develop a group proposal for funding from an agency, community group 
or foundation for funding. 
 
Your proposal should contain the following sections (adapted from Appendix C page 457 
Toseland & Rivas, 2017): 
 
a) Title Page – Include the title of your group and name of group members 
 
b) Table of Contents with Page Numbers 
 
c) Abstract (150 words) separate page – short statement summarizing main points 

of group 
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d) Purpose and Type of Group - (1 paragraph).  What is the purpose of the group, 
include naming the social issue and population, and why this population was 
chosen. 
 

e) Agency Sponsorship (1 paragraph) - Include the agency name, mission, and 
relevant resources such as facilities, staffing, finances, and qualifications and 
background of facilitator. 
  

f) Group Recruitment (1-2 paragraphs + poster/brochure) – what methods will you 
use to recruit members? Where will you recruit members? Provide a poster or 
brochure that provides enough relevant information for referral sources or 
potential participants to make informed decisions about participating.   
 

g) Contract (1 paragraph) – number, frequency, length and time of meetings, 
location. (All groups should be 8 weekly 2 hour sessions).  
 

h) Group Composition (2-3 paragraphs) - Include information on size of group, open 
or closed group, demographic characteristics, and criteria for member selection.  
On what factors will you screen applicants in or out of the group? How do issues 
of diversity and psychosocial development impact your group composition?  
 

i) Orientation and Preparation of Group Members (1-2 paragraphs) - What 
procedures will you use to orient group members, when will this occur, what 
information will you provide, how will you address risk and informed consent? 
Check the chapter in Corey on how best to prepare members for the group 
experience. 
 

j) Theoretical Framework (2-3 paragraphs) - Discuss the theoretical framework that 
will guide your group, and your rationale for this choice. Provide some 
information on the key theoretical principles and how they will be evident in the 
sessions. Choose only one theory to focus on and make it evident in every 
session. 
 

k) Objectives (1 bulleted list) – Use bullet points to list specific, measurable and 
attainable objectives for your group.  These become the basis for your evaluation 
instruments.   
 

l) Topics for Group Sessions (1 bulleted list) - List 8 topics – one for each group 
session.  Include the topic and a brief sentence describing it.  Ensure your session 
topics show awareness of the stages of group development. Do not include 
agenda or materials for the sessions – this information comes out of your 
literature review from the previous assignment. Please ensure you incorporate 
feedback from your instructor when considering topics for your group sessions. 
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m) Environment / Practical Considerations (2-3 paragraphs) –location (room, space 
etc.), financial, or special arrangements related to child care, transportation etc.  
Include a budget in chart form that reflects costs associated with space, 
advertising, session materials, refreshments, and facilitator time for prep and 
delivery if the facilitator is not a paid staff member of the sponsoring agency. 
 

n) Evaluation (1 page) – Include a copy of your evaluation instrument as it relates to 
the goals/objectives you have created for your group.  Ensure your instrument 
reflects both process and outcomes, and that it reflects the developmental level 
of group members.  Include a copy of your evaluation in the Appendices of your 
paper. 
 

Length: Maximum 10-12 pages (not including any appendices, title page and table of 
contents), typewritten Remember that proposals need to be clear and concise.   
 

Due Date:  
 

Assignment 4: Group Session Plans                             Value: 40 marks 

 

a) Introduction: Provide a summary of your group topic, including purpose, 
population, membership composition, and the theory base you are using. 
Include a list of session topics, and reflect on how these topics incorporate 
appropriate stages of group development and the theory you are drawing on. 
 

b) Objectives: List the overall objectives of the group in bullet points (these may 
have changed from your original group proposal depending on feedback from 
your proposal).  
 

c) Use the following format for stages of group development as you prepare your 
session outlines. 

 Beginning/ Initial Stage – 1 session 

 Transition or Storming Stage – 1 session 

 Middle/ Working Stage – 5 sessions 

 Ending/Termination Stage – 1 session 
 

d) Session Plans:  Begin each session on a new page.  Ensure that your session plans 
reflect your overall group objectives, the theory you are drawing on, stages of 
group development, the developmental or diversity needs of your participants, 
and best practice for group work with that population and issue. Each session 
must be 2 hours in length including a break.  Make sure you are concise.  Each 
student must complete at least 2 session plans.  

 
Format: 2-3 pages single spaced 
 



13 

 

 Name of session & session creator 

 Session number and topic 

 Stage of group development 

 Objectives for session – listed in bullets  

 Required materials/equipment – listed in bullets 

 Agenda – use the following format: 
o Item/Activity #1 (include time allotted) 

 Instructions  
 Rationale –  1 paragraph - include connection to 

objectives, theory, diversity factors and stage of 
development 

o Item #2 – and so on 
 Instructions 
 Rationale –1 paragraph include connection to objectives, 

theory, diversity factors and stage of development 
o Handouts (use appropriate citation for sources used or adapted)  

 
e) References – using APA formatting style cite your references for all sources used 

in the development of your group sessions.  This includes sources used for 
activities that are adapted for use with your group or that you’ve seen used in 
other settings. Put a reference section at the end of each session. 
 

The maximum length for each session is 2-3 pages excluding copies of your handouts. 
 
Mode of Presentation:   Typewritten and electronic submission via course drop box. 
Submit one assignment per group.  Be sure to submit as a Word document.  
 
Grades will be assigned individually, reflecting the ratio: 75% based on individual 
curriculum sessions created by the student, and 25% based on the overall grade for the 
curriculum as a whole.   
 

Grading Criteria for Proposal and Group Sessions 
 

 Relevant and recent research, with older research only used to demonstrate the 
progression of evidence based practice in the subject area 

 Clear articulation and evidence of theory integrated into objectives and activities of 
the group, and reflected in rationale 

 Sufficient evidence is provided to support the need and composition of the group 

 Evidence of critical thinking 

 Originality and creativity in design of group/ group sessions 

 Proposal and sessions are presented in a clear, concise and well organized manner 

 Free of grammatical and spelling errors  

 Uses APA citation style correctly in the body of the paper and reference list  
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Due Date:   March 27, 2019 by 1:00 pm 
 

Assignment 6: Task Group Analysis             Value:    25 marks 
  

This assignment asks each member to identify the dynamics as they were played out 
over the life of your task group and critique how these dynamics affected the 
accomplishment of the assigned task.  Using the Roles of Group Members and Survey of 
Group Development forms from Dimock, and other tools from this and the Toseland and 
Rivas texts, reflect on your experiences as a task group member and provide a summary 
of the functioning of your group. This is an opportunity to think critically about what 
led to success and challenges in task accomplishment for your group.  Reflect on the 
following topic areas: 

 Group cohesion and stages of group development. 

 Member roles and leadership and how this did or did not contribute to task 
accomplishment. 

 Member relationships and communication patterns and the impact on the work 
of the group. 

 Discuss how your group developed norms for behaviour, and how you handled 
decision-making and differences of opinion or other conflicts.  How did this 
relate to task accomplishment? 

 Summarize the functioning of your group on both task and relationship levels – 
what were the strengths, obstacles and challenges of the group? How did this 
impact the final product created.  How could group functioning have been 
enhanced further? 

 

Mode of Presentation:   5-6 pages typewritten and electronic submission via course 
drop box. Be sure to submit as a Word document to the course dropbox. 
 

Due Date:   April 10, 2019 by 1:00 pm 
 

COURSE MARKS 
 

Group Facilitation       50 
Group Facilitation Critique      30 
Literature Review       40 
Group Proposal       40 
Group Session Plans      40 
Task Group Analysis      25 
Participation        25 

Total                  250/2.5 = 100 marks 
 

Grading Schedule 
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Here is the interpretation of the letter grades as per the College academic policies, and 
the percentage scores for this course that will normally correspond to those letter 
grades. 
 

A+ Exceptional Performance with evidence of outstanding 
original thinking, superior organization, exceptional 
capacity to analyze and synthesize, a superior grasp of the 
subject matter with sound critical evaluations; evidence 
of extensive knowledge base. 

94-100% 

A Excellent Performance with evidence of excellent original 
thinking, excellent organization, excellent capacity to 
analyze and synthesize; an excellent grasp of the subject 
matter with sound critical evaluations, evidence of an 
extensive knowledge base. 

85-93% 

B+ Very Good Performance with evidence of original 
thinking, very good organization, demonstrated ability to 
analyze and synthesize; a very good understanding of the 
relevant issues under examination; very good familiarity 
with the relevant literature. 

78-84% 

B Good Performance with evidence of a good grasp of the 
subject matter; evidence of critical capacity, good 
analytical skills, a good understanding of the relevant 
issues under examination; evidence of good familiarity 
with the relevant literature. 

70-77% 

C+ Satisfactory Performance with evidence of a satisfactory 
grasp of the subject matter; evidence of critical capacity, 
an ability to develop solutions to simple problems found 
in the material; evidence of familiarity with some of the 
relevant literature. 

65-69 % 

C Adequate Performance with evidence of an adequate 
grasp of the subject matter; some evidence of critical 
capacity, an ability to develop solutions to simple 
problems found in the material; evidence of familiarity 
with some of the relevant literature. 

60-64 % 

D Marginal Performance with evidence of marginal 
familiarity with the subject matter and some evidence 
that critical and analytical skills have been used. 

50 59% 

F  Inadequate Performance with little evidence of even a 
superficial understanding of the subject matter; serious 
weaknesses in critical and analytical skills; limited or 
irrelevant use of the literature; failure to satisfy course 
requirements. 

0-49 % 

 
Students require a C+ to satisfy program requirements for this course. 
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Course Standards and Academic Policies 
 

Written Assignments 
 

Effective written communication skills are essential to professional social work practice. 
All written assignments must be typed double-spaced with one inch margins on all sides 
and font size of 12.  All pages must be numbered. The cover page does not count 
towards the required number of pages for the assignment. All assignments should 
include a title page i.e. name, title of project, and date submitted.  Review your 
assignments for clarity, style, punctuation, grammar and spelling.  Papers must be 
appropriately referenced using APA style 6th edition.  All written assignments are 
submitted on-line via the course drop box as a Word document.   
 

Booth UC Policy Statements 
 

Students are responsible for reviewing and abiding by all Booth UC academic policies in 
the current Academic Calendar. 
 

Academic Integrity 
 

It is a serious offence to present a piece of work for course credit as one’s own if the 
work or a portion thereof was done by some other person (plagiarism). Actions of 
plagiarism harm both the student and the reputation of the University College.  
Plagiarism or any form of cheating in examinations or term tests (e.g. crib notes) is 
subject to serious academic penalty that may include loss of part or all of the marks for 
an assignment/test, failure in the course, dismissal from the University College, or other 
serious consequences.  Plagiarism or cheating in a course in which a student is cross-
registered with the University of Manitoba may lead to disciplinary action by the 
University according to its policies. 
 
To plagiarize is to take ideas or words of another person and pass them off as one’s 
own. In short, it is stealing something intangible rather than an object. Obviously it is 
not necessary to state the source of well- known or easily verifiable facts, but students 
are expected to acknowledge the sources of ideas and expressions they use in their 
written work, whether quoted directly or paraphrased. This applies to diagrams, 
statistical tables and the like, as well as to written material and materials or information 
from Internet sources.  Failure to do so constitutes plagiarism. It will also be considered 
plagiarism and/or cheating if a student submits an assignment in whole or in part by 
someone other than him/herself, or copies the answer or answers of another student in 
any test, examination, or take-home assignment.  
 
At the beginning of their program of study, all students are required to complete the 
prescribed plagiarism tutorial. 
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Instructors are required to report all allegations of plagiarism or cheating to the 
Academic Dean before a grade is assigned. The original assignment is submitted to the 
Academic Dean.  
 
The Academic Dean will chair a joint meeting of student and instructor to hear both the 
allegations and the student’s response to the allegations. The Academic Dean will then 
make a determination whether or not plagiarism or cheating has in fact occurred and 
decide on appropriate disciplinary measures. The student and instructor will be notified 
of the Academic Dean’s decision in writing. A copy of the decision will be sent to the 
Registrar and University College President.  
 
The student has the right to appeal the decision of the Academic Dean (see Academic 
Appeals page 21-23 academic calendar  
http://online.anyflip.com/ezsa/zpqs/mobile/index.html#p=22 
 

Professional Unsuitability 
 

The Department of Social Work may require any student to withdraw from the Social 
Work Program if deemed to be unsuitable in aptitude for the profession of social work.  
The Department recognizes there are professional competencies and conduct not 
measurable by academic achievement alone, therefore the Social Work Department 
reserves the right to ongoing monitoring and evaluation of students on their 
professional behaviour demonstrated both in and out of the classroom.  Continuance in 
the program is outlined in the Continuance Policy. 
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Tentative Course Outline 
 

WEEK 1: JANUARY 16 INTRODUCTION TO GROUPS AND COURSE EXPECTATIONS 
 

Readings: 
Toseland & Rivas Chapter 1 
Humphrey, K.R. (2013).  Using a Student-Led Support Group to Reduce Stress and 
Burnout Among BSW Students. Social Work with Groups.  36(1), 73-84. 

 
WEEK 2: JANUARY 23 STRENGTH-BASED GROUP LEADERSHIP AND FACILITATION 
Readings: 
Toseland & Rivas, Chapter 4 
  

WEEK 3: JANUARY 30 UNDERSTANDING GROUP DYNAMICS AND GROUP DEVELOPMENT 
Readings: 
Toseland & Rivas Chapter 3 

 

WEEK 4: FEBRUARY 6 THE GROUP BEGINS & STAGES OF GROUP DEVELOPMENT 
Readings: 
Toseland & Rivas, Ch. 7 
Dimock   

   

WEEK 5: FEBRUARY 13 PLANNING THE GROUP 
READINGS: 
Toseland & Rivas Chapter 6 
 

Week 6: February 20 
No Class – Winter Reading Week 

 
WEEK 7: FEBRUARY 27 TREATMENT GROUPS 
Readings: 
Toseland & Rivas Chapter 9 

 

WEEK 8: MARCH 6 TASK GROUPS 
Readings: 
Toseland & Rivas Chapter 11 & 12 
 

WEEK 9: MARCH 13  SPECIALIZED METHODS & USE OF ACTIVITIES IN GROUPS 
Readings: 
To be assigned 
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WEEK 10: MARCH 20 DIVERSITY & CROSS CULTURAL CONSIDERATIONS 
Readings:  
Toseland & Rivas Chapter 5 
Brown, A. & Mistry, T. (2006) Group Work with ‘Mixed Membership Groups’: Issues of  

Race and Gender.  Social Work with Groups. 28(3-4), 133-148. 
Fleischer, L. (2017). Countertransference challenges in working with diversity: A  

group worker reflects. Social Work with Groups, 40(1-2), 137-141, 

 
WEEK 11: MARCH 27 ENDING THE GROUP & EVALUATION 
Readings: 
Toseland & Rivas Chapters 13 & 14   

 

WEEK 12: APRIL 3 SPIRITUALITY AND GROUP WORK PRACTICE 
Readings: 
Coholic, D.A (2006). Spirituality in social work pedagogy: A Canadian perspective. 

Journal of Teaching in Social Work, 26(3-4), 197-217,  
 DOI: 10.1300/J067v26n03_13 
Coholic, D., (2007) The helpfulness of spiritually influenced group work in developing 

self-awareness and self-esteem. In Spirituality and Social Work:  Selected Canadian 
Readings, J. Coates, J. Graham, J.R., & B. Swartzentruber Eds.  Toronto: Canadian 
Scholars Press Inc., pp. 111-134. 

 Gilbert, M.C. (2000). Spirituality in social work groups: Practitioners speak out. Social 
Work with Groups, 22(4), 67-84, DOI: 10.1300/J009v22n04_06 

Loughead, S.C., & Coholic, D. A. (2016), Arts-based mindfulness group work with youth 
13aging out of foster care. Social Work with Groups, 39(2-3), 155-169, DOI: 

10.1080/01609513.2015.105075 
 
WEEK: APRIL 10 COURSE WRAP UP & EVALUATION 
Group Celebration and Consolidation of Learning 
 

 
 


